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Deconstructing Colonial Pedagogy Using Critical
Pedagogy and Classroom Reorientation to Promote
Indigenous Knowledge

Abstract

The negative impact of colonial pedagogy has to be deconstructed across the former colonised nations.
Pedagogy refers to a teacher’s peculiar teaching methods and practices. Colonial pedagogy describes the
educational methods and practices employed and introduced by the colonial teachers, which focus on and
impose biased Eurocentric/Western perspectives, knowledge and culture on learners in the colonial
territories. It is quite unfortunate that Nigerian indigenous teachers have sustained colonial pedagogy over
the years. This study makes an exposition of how to deconstruct colonial pedagogy using the theory of
critical pedagogy for classroom reorientation, with a view to promoting indigenous knowledge in Nigeria.
It relies on secondary data and employs descriptive survey, qualitative approach, and content and thematic
analyses. The analysis shows that colonial pedagogy silences indigenous knowledge, creativity and
originality. Besides, it promotes and sustains Western knowledge and culture, epistemic marginalisation,
colonial superimpositions, cultural erosion, ethical deviations, inequalities and susceptibility to
domination. The study maintains that since critical pedagogy is culturally sensitive, inclusive and
comprehensive, it can be deployed by language teachers for successful deconstruction of colonial
pedagogy, thereby getting rid of the negative impact of colonial pedagogy. Language teachers as well as
others are charged to use critical pedagogy and classroom orientation to deconstruct and subvert colonial
pedagogy so as to ensure the promotion, development and sustenance of indigenous knowledge.

Keywords: Deconstruct; Colonial pedagogy; Critical pedagogy; Classroom reorientation Indigenous
knowledge
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Introduction

Nigeria is one of the African nations colonised by the British Empire. Colonialism left many Nigerian
indigenous systems in shambles (Robert, 2020). Both good and bad colonial legacies have been
sustained in Nigeria over the years by the indigenous leaders and other elites. Studies confirm that
colonial pedagogy and curriculum have lingering imperialistic impact on the epistemology of the
formerly colonised nations (Jabtorniski, 2021; Hanieh, 2019). The focus of the present study is on the
impact of colonial pedagogy, which has to be deconstructed using various viable means. For the
study, critical pedagogy and classroom reorientation are some of the viable mechanisms for
deconstructing colonial pedagogy and promoting indigenous knowledge in the ex-colonies. It avers
that to significantly address the concerns associated with colonial pedagogy, critical pedagogy and
classroom reorientation should be used to promote indigenous knowledge in the English Language
classroom and beyond. The concerns arise from the negative impact of colonial pedagogy, which is
monolithic, imperialistic, Eurocentric, and exclusive in cultural and epistemic orientation and
socialisation.

Apart from being incapable of giving accurate or factual accounts of indigenous -cultures,
epistemologies, languages, literatures and other inherent systems of the colonies, the colonial
pedagogy misrepresents (Nkereunwem et al., 2025). That is majorly because of its origin, nature and
pursuit at formation and institutionalisation. Colonial pedagogy is considered incomprehensive
because it is Eurocentric, exclusive and culturally biased or monopolistic. That is why it disregards,
keeps out and silences indigenous knowledge and other systems of the former colonies, such as those
of Nigeria (Forsyth, 2017). More so, since the pedagogy and curriculum of the ex-colonialists have
undergone series of reviews and changes back home, where they were created, instituted and
circulated or exported to the ex-colonies, the need for decolonising them in Nigeria and beyond
cannot be over-emphasised. Given the undoubted reviews and innovations made so far to the
colonial pedagogy and curriculum in the cotemporary Western world, it is justifiable to deconstruct
colonial pedagogy and introduce and institutionalise critical pedagogy and indigenous knowledge in
Nigerian educational systems.

This study is motivated by the pitfalls of the traditional approach to teaching that characterises the
colonial pedagogy, which is teacher-led or teacher-centred (Cutajar, 2008). It seeks to make a
paradigm shift from teacher-centred pedagogic practice to a student-centred pedagogy that is critical
and decolonising. Considering colonial, traditional or Eurocentric pedagogy as having unfavourable
impact on the educational systems of Nigeria and other ex-colonies of British Empire, the paper
advocates the deconstruction of colonial pedagogy through the use of critical pedagogy and
classroom orientation in the postcolonial era of Nigeria as well as other formerly colonised nations.

Colonial Pedagogy and Curriculum, and their Characteristics

The concept of pedagogy is credited to Johann Herbart, who lived between 1776 and 1841. Herbart,
the pioneer of the concept of pedagogy, describes pedagogy as the peculiar teaching method(s) and
practice(s) employed by a particular teacher or certain teachers (Learning Journals, 2025). Herbart
identified five main components of pedagogy: preparation, presentation, association, generalisation,
and application (Yue, 2024). It follows that he considers pedagogy to have five conceptual elements.



For this paper, at the preparation, presentation, and application phases, pedagogy gets entangled
with curriculum. In practice, pedagogy and curriculum associate (Oluwamayomikun & Oparaku,
2023), thereby bringing to place the association component of pedagogy. In practice, teachers and
students also associate. The association between the two in the context of colonial pedagogy and
curriculum is suzerain, premised on teacher’s superiority to the student. This is where classroom
orientation is the exclusive preserved duty of the teacher.

The concept of pedagogy describes the peculiar teaching method and practices employed by a
particular teacher (Mbah, 2023). This means that colonial pedagogy is the peculiar teaching and
practices employed by each of the colonial teachers in colonial times, which got codified into the
curriculum then and beyond (Carpenter & Haghgou, 2023). In other words, colonial pedagogy
describes the educational methods and practices introduced by the colonisers to exercise domineering
control, superiority tendencies and impose Eurocentric or Western perspectives, knowledge and
culture on the people they forcefully colonised (Ritchie & Mojab, 2019). Colonial pedagogy is
characterised by Eurocentric curriculum, Western languages, theoretical knowledge, subjugation of
indigenous knowledge systems, and racial discrimination. The practices inherent to colonial
pedagogy include militarisation of schools, adoption and regular use of punitive measures, and
silencing creativity and originality to avoid resistance (Mayo, 2001).

Colonial curriculum describes the educational practices, methods and content imposed on the people
under colonisation, with the aim of changing their culture, societal structures, epistemic and other
indigenous systems, and mentality with deceits, Western perspectives and misleading constructs
(Robert et al., 2016; Prah, 2009). The characteristics of colonial pedagogy apply to colonial
curriculum, because the curriculum is the continuation, institutionalisation, and formalisation (Mbah,
2023). The characteristics of colonial curriculum include cultural and linguistic domination,
neglecting and endangering indigenous systems, sustenance of dependence and underdevelopment,
placing emphasis on conformity and obedience, and structural inequalities (Appiah, 2018; Utietiang,
2000). Examples of colonial curriculum in Nigeria include the 1882 Education Ordinance in the
Southern Provinces, and the 1948 Educational Ordinance in all parts of Nigeria. The 1882 Education
Ordinance is the first colonial curriculum introduced in Nigeria. It was imported from the 1642
Ordinance template of the Dame schools (Mbah, 2017; Igboanusi, 2002; Ubahakwe, 1979).

Their constructed and applied personal teaching method and practices in teaching students of the
then colonial territories, which are now ex-colonies, became teaching codes, practices and legacies
that they left behind. These got sustained across the colonial era to date (Robert, 2020). Their
constructions were Western, Eurocentric, subjective, narrow, and teacher-centred (Piaget, 1954).
Based on critical reflections on the colonial experiences, it is logical to reason that the colonial
teachers saw the students as persons having nothing to offer in the classroom. The foregoing is
captured by Ashcroft (1989) viz: “more than three-quarters of the people living in the world today
have had their lives shaped by the experience of colonialism” (p. 1). As such, the students were to
rely solely on their teachers for knowledge. These were informed by misleading Eurocentric
perspectives. Eurocentric perspectives led to various negative constructions about Nigerians, Africans
and peoples of other colonised territories (Chimakonam, 2019; Appiah, 2018; Utietiang, 2000).

The efficacy of instructional methods in any institution directly impacts on the overall quality of
education and human capacity development (Alsalhi et al., 2024; Oviawe, 2010). As Menakaya et al.
(2022) emphasise, conventional/traditional approach is the most used teaching strategy in most
schools, whereby teachers use it exclusively to carry out the teaching and learning of reading



comprehension. This approach is inefficacious. As in other contexts, instructional methods play a key
role in preparing learners for professional roles, while at the same time producing well-rounded
individuals, who can think critically, lead effectively, and proffer tangible solutions to different
problems in both complex and simple environments (Gouédard et al., 2020).

Theories of Pedagogy

The theories of pedagogy offer postulations on how teaching should be carried out to get the best out
of the process to learning and offer valuable insights into practical practices in teaching and learning
(Yue, 2024). The theories of pedagogy are rational approaches to explaining and understanding
pedagogy in different contexts. These include critical pedagogy, behaviourism, problem-solving
learning (also known as critical literacy), cognitive theories, culturally responsive pedagogy,
connectivism, Vygotsky’s socio-cultural theory, constructivism, cognitivism, collaborative approach,
experiential theory, reflective approaches, humanism, integrative approach, liberationism, and the
inquiry-based approach (Yue, 2024; Rutto, 2017). The theories allow for a meaningful engagement of
learners in the classroom. It should be noted that this study uses ‘classroom’ to refer to any setting in
which the learning from a teacher or an instructor takes place. It may be synchronous or
asynchronous, face-to-face, online or hybrid (Obinna et al., 2024).

The different theories of pedagogy have different postulations, thereby showing variations in views
on pedagogy. This study focuses on critical pedagogy. Thus, the theory of critical pedagogy is given
an exposition hereafter. In contemporary times, there are three major theories of pedagogy. These
are Herbatianism, the New London Group, and Learning theories. While the two others will be
merely described hereafter, Herbatianism will be engaged with, as to critique it while showing its
place in pedagogy and curriculum. The school of pedagogy is named after Johann Herbart, its
founder. Herbart is considered the father of pedagogy. Additional to conceptualising pedagogy, he
theorised it. He teaches that pedagogy has five components. These are preparation, presentation
association, generalisation and applications. The first component involves getting ready for the
process of instruction or teaching. After getting ready, presentation follows suit. This means that had
been prepared by the teacher or instructor is now being delivered to the learner.

Next, in bringing ideas together, association occurs between the teacher and the learner on one hand.
On the other hand, the association occurs among ideas, thoughts, and sensations in human memory
or imaginations. Thus, there is a mental connection or relationship between or among ideas,
thoughts, and/or sensations. Generalisations occur as general concepts are formed from specific
instances, and the individual reasons from detailed facts to general principles. The last but not the
least component refers to the act or process of putting to practice what has been learnt. Based on
Johann Herbart’s postulations, this paper avers that a teacher’s knowledge of the aforementioned
components grounds their pedagogical knowledge and skills. For this study, the five components of
pedagogy identified by Johann Herbart are processes of pedagogy, which serve as pathways to
understanding pedagogy well and showcasing competence in it.

Theoretical Framework

The study adopts Freire’s (1970) Critical Pedagogy (CP) for theoretical grounding. Freire (1970) is
the pioneer of CP. The theory encompasses critical literacy, problem-solving learning, Vygotsky’s
socio-cultural theory, liberationism, and integrative, collaborative and the inquiry-based approaches.



Critical Pedagogy (CP) encompasses theories of critical literacy, reflective approaches, culturally
responsive pedagogy, integrative approach, and the inquiry-based approach. This study considers
critical pedagogy to be encompassing because it is characterised by critical literacy, critical
consciousness, reflection, analysis and responses to socio-political constructions of indoctrination in
the school and other social settings (Freire, 1970; Freire & Macedo, 1987).

The theory allows for criticality, self-reflection, critical consciousness, problem-solving learning, and
learner-teacher interaction, brainstorming and collaboration for the integration of knowledge
content, ideas, perspectives, concepts, theories and practices (Nwode & Danjuma, 2023; Robert et al.,
2022; Knoblauch & Brannon, 1993; Lankshear & McLaren, 1993). According to Freire (1970),
‘conscientisation’ is the concept for understanding political indoctrination in various social contexts
and the subsequent development of a critical consciousness that makes the individual rethink what is
being indoctrinated. This is given credence by Bishop (2014), who argues that critical literacy is
“built on exploring personal, socio-political, economic and intellectual border identities” (p. 51). This
quotation implies that critical literacy, like critical pedagogy, rouses critical mindedness or
consciousness to the issues concerning these identities, some of which are politicised and
indoctrinating.

On their part, Knoblauch and Brannon (1993) have noted that critical literacy exhibits the
complexity of a socio-political framework that grounds “the relationships of language and power
with practical knowledge of how to use language for advocacy, social critique, and cultural
transformation” (p. 15). Critical literacy relates to critical pedagogy in terms of its ideals and
teachings on criticality in teaching and learning in ways that the learner is an active participant in
the teaching and learning process, and contributes to the process as a result of the roused
consciousness towards critical concerns. The quotation is a pointer to the fact that critical pedagogy
is encompassing, reactive, responsive, and stimulating. These, this study posits, arise from the critical
consciousness gained from critical literacy and critical pedagogy.

Critical Pedagogy, also known as Freirian Pedagogy, basically teaches that critically literate
individuals understand how meanings are socially constructed in texts; the political and economic
contexts of the created texts; and the contexts grounding the meanings of the social constructions
created in texts (Freire, 1970; Freire and Macedo, 1987). Therefore, critical pedagogy can serve as a
practical mechanism for deconstructing colonial pedagogy for the attainment of diverse, inclusive,
robust and innovative approaches to teaching and learning. Using it to orient learners in the
classroom can provide a range of invaluable theoretical and ideological insights on practical best
practices in teaching and learning.

Negative Impact of Colonial Pedagogy

Colonial pedagogy has left negative impact on the indigenous knowledge systems of colonised
populations (Ritchie et al., 2022). The impact also obtains on the knowledge of their history and
migration experiences. By putting out these aspects of Nigerian peoples in the educational systems,
practices and methods they passed on to Nigerians, the colonialists succeeded in subverting and
eroding Nigerian history and migration experiences, tales and even written narratives (Robert, 2016).
Ferguson and McNally (2015) report that immigrants in Canada suffer a lot of challenges as a result
of White supremacist display of racism and neoliberal capitalist exploitation. Of course, the
exploitation is extended to the indigenous knowledge of immigrants. Racial colonialism, which
recent studies confirm to still obtain in contemporary Canada, characterises colonial pedagogy and



curriculum. Among such studies are Estes et al. (2021), Gilo-Whitaker (2019), Nichols (2019), and
Dunbar-Ortiz (2015). Chatterjee (2018a) criticises the racial discriminations associated with the
settlement practices in Canada, whereby those considered as settlers are discriminated against.

It is reported that the racism in the West brought repressive embargoes and woes upon African
American community, men and women, adults and children in the Diaspora, leading to gender
stereotype, abject poverty, underdevelopment and other ills hampering their well-being (Anyanwu,
2023; Orjinta, 2013; Kolawole, 1997; Williams, 1995). It is logical to reason that the wrongs of the
colonialists are what informed the call for ‘decolonisation’ or ‘indigenisation’ in Canada “since the
publication of the 2015 Truth and Reconciliation Calls to Action in Canada” (Carpenter & Haghgou,
2023, p. 2). The foregoing critiques have been echoed by Black Canadian scholars, who analyse and
criticise colonialism, white supremacy, domineering relations, imperialism, racism, and cultural and
material capitalism that are projected pedagogically and politically (Walia, 2021 & 2012; Nichols,
2019; Chatterjee, 2018b; Dhamoon, 2015; Snelgrove et al., 2014).

The impact of colonial pedagogy can be grouped into cultural erosion, resistance to decolonisation,
susceptibility to domination, political and economic inequalities, and ethical deviations (Carpenter &
Haghgou, 2023). The superiority mentality of the colonialists made them to consider themselves as
gods or lords over their African students. Their mentality made them think that education is merely a
process of producing or offering knowledge to learners without receiving any from the learners. That
is the conception of the adherents of ‘educare’, a Latin word for ‘education’ meaning “to mould” or
“to make” (Ocheje, 2020). The opposite Latin word for ‘education’ is ‘educere’ meaning “to lead out”,
“to uphold” or “to build”. It is generally subjective to consider learners as being empty-headed
individuals, who the teacher has the obligation of making or moulding them to become educated,
rational, and creative.

The kind of education the colonialists had in mind for the colonised populations informed the kind of
pedagogy and curriculum they put in place and left as a legacy. Although some nations have changed
them, many ex-colonies like Nigeria are yet to change the knowledge systems along with the other
superimpositions they inherited from the West during colonialism. Countries like South Africa have
been making significant efforts to decolonise their curriculum and educational systems (Oelofsen,
2015; Shizha, 2013). Nevertheless, advances by some indigenous scholars and other personalities in
such ex-colonies have caused the combination of the systems inherited from the colonialists with
some of the erstwhile abandoned indigenous equivalents. Being constructions made by foreigners,
they largely have features and embodiments of what obtained back home where the foreigners came
from to Nigeria and the other ex-colonies. Their imperialistic tendency informed their notion and
adopted approach to teaching (Hanieh, 2019).

Education is not just a process of giving out alone. It also involves receiving while teaching. Colonial
teachers gave no room for such dual teaching and learning between the teacher and the learner.
Colonial pedagogy has silenced Nigerian epistemology, making it seem less potent and known. In
reality, non-Western epistemologies are neither inferior nor superior to the Western equivalents. The
mentality that the students got nothing to offer but teachers alone is the base of the colonial
pedagogy of having no ethical considerations for their students and underrating them. This mentality
is that of considering students as being tabula rasa. Earlier, Aristotle had stated in his De anima (‘On
the Soul’) that “the mind is empty, or nothing exists in it, until it thinks” (Polansky, 2007, p. 453).
This paper posits that it is difficult to determine when and how exactly the mind thinks. Secondly,
the mind does not necessarily think only when its carrier gets to school.



Thus, if the mind thinks outside the school environment, one cannot logically claim that the mind is
empty until the teacher loads or feeds it with thoughts, ideas, constructions, etc. during teaching
sessions. Any such claim limits thinking to the teacher-learner setting alone, which is unrealistic. The
responsibilities of training and building the mind of the child do not imply that the child’s (learner’s)
mind is empty. The tender learner’s mind had earlier had some inputs from the home before getting
to the school for formal learning. Of course, that is not the case in reality. This study does not
subscribe to the idea that human mind is tabula rasa at birth. The fact that the teacher ought to teach
the learner does not mean that the individual has nothing in their mind before being engaged in the
learning process.

If every learner’s mind is tabula rasa, it means that the learner acquiring advanced education (say,
Master’s or PhD) has nothing in their mental faculty until they begin to receive lessons for the
Master’s or PhD. Also, this paper also does not subscribe to the view that learners have nothing in
them until they are being taught and made or moulded. In addition, the unequal relational patterns
characterising the colonial pedagogy and curriculum do not pave way for liberality and student
participation, but reliance on the pedagogic content passed on to the learner by the teacher without
any questioning. Without questioning means that learners are not allowed to question what they
consider inappropriate or subjective. That is how colonial rhetoric’s, prejudices and unrealistic views
about ex-colonies like Nigeria got spread and sustained across centuries since the colonial era to date.

Critical Pedagogy and Classroom Deconstruction Imperative

The potential of classroom orientation to affect positive within and outside the classroom is affirmed
by several extant studies. The study by Nwode et al. (2025) reveals that with effective language use,
the Igbaboi can be well projected in the classroom and on the new media to extent that many Igbo
youths would become keenly interested in the Igbaboi practice right from the school. The study adds
that such classroom teaching for sensitive enlightenment is usually result-oriented, problem-solving,
and influential to learners. Anyanwu (2025) avers that by “consistently rousing the consciousness of
non-Western nations’ young people to their indigenous linguistic and cultural identities in the
classroom, language teachers help eliminate or reduce Western linguistic imperialism in the era of
globalisation” (p. 1). From the analysis of the study’s primary data, she shows that through consistent
classroom teaching and conviction of young Igbo learners about their language and culture, and the
imperative of learning, speaking and even writing the Igbo language, the young Igbo are bound to
become interested in and conscious of their linguistic identity in and outside the classroom.

The concept and practice of deconstruction is also affirmed to have the potential to affect changes in
various regards. For example, Anyanwu (2024) empirically demonstrates that deconstruction can
aptly serve as a tool for assertive actions capable of changing misogyny, gendered language and
gender-based ills against women in Igboland. In another development, Danjuma (2023) demonstrates
that negative gender constructs about women across cultures can be deconstructed and reconstructed
to a large extent by using written and oral resources and forms of language to reorient and sensitise
people about such gendered constructs that portray women in negative light. Similarly, Nwode et al.
(2024) call for the deconstruction of the notion of popular culture, which negates other cultures
considered unpopular. In the same vein, the present study calls for the deconstruction of colonial
pedagogy using critical pedagogy to reconstruct it in the classroom.

Engaging in classroom orientation of learners in contemporary Nigeria and other ex-colonies requires
classroom-based critical analysis of the impact of colonial pedagogy and curriculum on the



indigenous knowledge of Nigeria. Doing so offers learners valuable insights into the impact of
pedagogy and curriculum. Critically analysing the impact of pedagogy and curriculum entails making
a paradigm shift from the inherited colonial pedagogy and curriculum, which would avail
contemporary Nigerians as well as people of other ex-colonies the opportunity to get familiarised
with their indigenous knowledge along with other indigenous systems. The learners would deeply
learn and relearn a whole lot about their indigenous knowledge in comparison with the colonial
equivalent enshrined into and sustained in colonial curriculum.

The shift from colonial pedagogy to critical pedagogy is an intellectual gesture for advancement and
innovations in the education sector. During colonialism, colonial pedagogy and curriculum got
introduced into Nigerian educational system as well as those of other ex-colonies. The colonialists
also introduced Eurocentric perspectives on African indigenous systems and the act of dabbing the
systems variously with denigrating labels that make them seem inferior to their Western equivalents.
Regrettably, the colonial mentality has been sustained in contemporary times by neo-colonialists and
Africans who uphold the constructed Eurocentric perspectives and adopted mentality of dabbing
anything African (Robert, 2020; Prah, 2009). These constructions are evident in colonial pedagogy
and curriculum passed on to Nigeria and other ex-colonies. These elements of colonial pedagogy and
curriculum and the foreign aspects of Western knowledge and cultures exert negative impact on the
indigenous knowledge of African colonised nations, including that of Nigeria.

Mbah (2023) states that education entails providing and receiving knowledge, skills, and human
development along with opportunities for achieving progress, affluence, improved standard of life
and efficiency in various activities. Thus, teaching does not only entail giving out to the learner, but
also receiving from the learner too. This is the ideal practice taught, upheld and promoted by critical
pedagogy. Drawing insights from John Locke’s views on education, Androne (2014) states that
“education means shaping according to each individual’s temperament and skills, exercised without
brutality, but in a rigorous and pragmatic manner,” and it “plays a crucial role in the moral
development and social integration of any human being” (p. 74). Before the rise of critical pedagogy,
the brutality meted out by the teacher on the learner was never faulted, but considered a disciplinary
practice in the education system. This is practice introduced to the colonised nations by their
colonisers, who also introduced them to Western education.

There is need to critically engage contemporary students in Nigeria and other ex-colonies in
indigenous discourses, thereby creating cultural literacy and equipping them with critical skills.
Consequently, they become critically minded, sensitive and aware of their indigenous systems in
comparison with those of the West. At that point in time, they could realise and differentiate between
colonial and critical pedagogies, indigenous and Western cultures and systems of society, and so on.
The realisation can drive personal and collective efforts toward deconstructing colonial pedagogy and
Western systems and practices to attain changes. These can lead to knowledge deconstruction and
reconstruction, thereby having and promoting reconstructed indigenous knowledge that truly reflect
and represent indigenous systems without any prejudices.

As Ogegbo and Ramnarain (2024) and Rutto (2017) agree, teachers ought to incorporate critical
pedagogy, learner-centred approach, reflective practices, innovative systems and best practices into
their teaching method and practices so as to allow for reflective and meaningful learning, and
nuanced individual-society positive impact. The implication is that the absence of these means the
absence or insignificant presence of reflective and meaningful learning, and the manifestation of the
negative impact of non-reflective and teacher-centred pedagogy and curriculum. Thus, exposing



learners to both positive and negative impacts of colonial pedagogy in comparison with those of the
critical pedagogy would enable them discern the two and opt for the better one.

Critical pedagogy, Abu-Shomar (2017) notes, is an instrument for resisting and changing the colonial
hegemony instituted in the education systems of Saudi Arabia and other formerly colonised nations.
Critical pedagogy advocates and allows for full participation by learners and teachers in the learning
process (Hickey, 2020). This study argues that the colonial pedagogy exerts more negative than
positive impact on learners. This is because it is epistemologically monopolistic, and inhibits learners’
knowledge. Thus, it infringes on learners’ rights to fair hearing, personal dignity and participation in
social processes like those obtained in the classroom. Also, in the course of the essay, critical
pedagogy and colonial pedagogy will be compared and contrasted in terms of their positive and
negative impacts on indigenous knowledge systems (Ritchie, 2013). Since learning is ultimate to the
classroom, it is essential to ensure and uphold best practices in the classroom, where learners are
oriented and reoriented adequately. Doing so allows for the attainment of standards, quality, optimal
performance, and high productivity.

As Rutto (2017) notes, “to achieve best standards of learning,” teachers/instructors have to “be
adequately equipped with pedagogical knowledge and skills” (p. 2025). This quotation underscores
the importance of pedagogy and emphasises the need for teachers to be well grounded in the
knowledge and skills of pedagogy. The implication is that teachers are bound to perform well when
they are equipped with pedagogical knowledge and skills. It is because pedagogy is impactful that it
is needed to achieve best standards in teaching and learning. Here, the essay argues that the impact
of pedagogy on teachers extents to their students. This is because the teacher transfers the acquired
pedagogical knowledge and skills to learners while teaching in the classroom.

Novelty and Contributions

The study has undoubtedly made a significant contribution to discourses on colonialism, pedagogy,
and language teaching and learning. This is particular evidenced by its adopted problem-solving and
change-driven preoccupations and approaches. There is no doubt that the study offers valuable
empirical insights on ways of improving English language teaching and learning in Nigeria as well as
other non-Western nations. Ultimately, the essay makes valuable contributions to education in
practice and theory, making critical reflections on what ought to be corrected in colonial pedagogy in
the contemporary educational system of Nigeria.

By critically analysing the impact of impact of colonial pedagogy and curriculum of indigenous
epistemology, the study has unveiled the intricacies of the inherited and colonial educational systems
characterised by Eurocentric and Western epistemology and culture. Besides, it has demonstrated the
imperative of having a comprehensive pedagogy that is rooted in Nigerian indigenous epistemology
and curriculum, while also making reflections on the colonial equivalents. The insights also foster
changes, such as educational reforms, policy review, changed educational practices, promotion of
indigenous cultures, sustainability, and innovations, and inclusive educational practices that
prioritise community education and de-emphasises Westernisation, and imperialistic knowledge and
societal systems.

Based on the exposition made so far, the study is significant, as it goes beyond promoting indigenous
education, epistemic decolonisation, and cultural awareness, competence, reformation, and
sustainability to promoting social and epistemic justice, integrative epistemology and the refinement



of professional practices in Nigeria and beyond. Following critical pedagogy and classroom
orientation, the younger generations would become poised to appreciating, upholding, studying and
promoting their indigenous knowledge, languages and other societal systems inherent to every
nation.

Conclusion

Colonial pedagogy is Westernised. It is characterised by epistemic exclusivity. Since it neither
includes nor covers indigenous realities and systems of the colonised nations, colonial pedagogy has
to be deconstructed across institutions of learning across the ex-colonies. This study has analytically
explained how the deconstruction can be done through critical pedagogy and classroom
reorientation. Drawing scholarly evidence from a range of extant studies, it aptly demonstrates that
colonial pedagogy is deficient in imparting indigenous knowledge and systems, including indigenous
cultures. In contrast, indigenous pedagogy is transformative, learner-centred, community-oriented,
sustainable, inclusive rather than exclusive, and problem-solving. It does not misrepresent indigenous
epistemology, realities, and systems.

Thus, it is imperative to deconstruct colonial pedagogy in Nigeria by using critical pedagogy
classroom reorientation to promote indigenous knowledge. Deconstructing colonial pedagogy
promises practical implications for the advancement of indigenous knowledge and systems.
Promoting indigenous knowledge in the classroom by reorienting learners can foster the practical
realisation of the goals of deconstructing colonial pedagogy. Besides, critical pedagogy proffers
pragmatic awareness and competence, and critical skills with which learners are bound to become
more informed and interested in indigenous knowledge and systems.

Additional to leveraging these mechanisms for the deconstruction of colonial pedagogy, future
empirical research should pay deserving attention to the themes of deconstructing colonial pedagogy,
the role of critical pedagogy, prospects and challenges of deconstructing colonial pedagogy, and how
critical pedagogy impacts on indigenous knowledge and systems, among others. Curriculum review
should significantly incorporate decolonised educational systems and practices. These include
indigenous knowledge systems, language teaching and learning, and curricula. The current Nigerian
pedagogy and curriculum should be redesigned and made comprehensive. Favourable legislations
should be enacted for policy supports to the move for colonial deconstruction.
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